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ABSTRACT 
Name : Irmawati Ahmad 
Reg. Number : 40300109042 
Title  :“The Factors Influence Individual Differences in Learning 
Englis hat Seventh Semester Students of English and 
Literature Department of Adab Humanities Faculty UIN 
Alauddin Makassar” 
Consultant I  : Abd. Muin 
Consultant II  : Faidah Yusuf 
   
  
This thesis studied about “The Factors Influence Individual Differences in 
Learning English at Seventh Semester Students of English and Literature 
Department of Adab Humanities Faculty UIN Alauddin Makassar”. The thesis 
aims to analyze factors influence the individual differences at seventh semester 
students of English Literature Department of Adab Faculty UIN Alauddin 
Makassar in learning English and which factor is the most dominant to influence 
the individual differences in learning English. 
 
 The researcher used a descriptive quantitative method in analyzing data 
and collecting data. Descriptive method was the method that explains the factors 
influence individual differences at seventh semester students and what most 
dominant factor to influence the individual differences in learning English.  
 
In this research, the researcher collected data by using questionnaire. It 
aims to explainthe factors influence the individual different and to find out the 
most dominant to influence the individual differences. The students refer to the 
seventh semester students at English and Literature Department of Adab and 
Humanities Faculty of UIN Alauddin Makassar with the population is 74 students 
of four classes, those are Ag 1, Ag 2, Ag 3, and Ag 4. The researcher used random 
sampling technique with the total number of sample is 35 students or 47, 29% 
from the total number of population.  
 
Referring to the findings and discussion in this thesis, the writer concludes 
that there are five factors influence individual differences; those are motivation, 
aptitude, personality, cognitive style, and attitude. Then, among five factors 
influence individual differences; those are motivation, aptitude, personality, 
cognitive style, and attitude, and the most dominant factor that influence 
individual differences was aptitude. 
 
 1 
CHAPTER 1 
INTRODUCTION 
 
A. Background 
Language is a tool to communicate, where people use language as 
communication tool and interact with other. Language supports a sound symbol 
system used to communicate to the community in which the language can produce 
as a means of adaptation to others, in communicating can deliver messages, ideas, 
minds, feelings, intents and opinion to others. 
Pei and Gaynor in Ba’dulu (2004:2) state that language is a system of 
communication by sound, though the organs of speech and hearing, among human 
beings of a certain group or community, using vocal symbols possessing arbitrary 
conventional meanings. The writer agrees with the authors that the language 
cannot be said or called a communication when there is no sound or human 
opponents between the listeners and speakers, because the language sounds a 
symbol that produces a communicationuntil the creation of interaction with other 
groups, language as a communication tool basically uses many signs (signs) in the 
form of sounds and letters. 
According to Hammerly in Papp’s (2000: 92) that foreign language and 
second language as follow; foreign language is where students’ experience and 
activities in the target language are almost always restricted to the time spent in 
the classroom, while second language is language learners have full exposure to 
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the target language (not only to the language system, but to its frame in learning 
as foreign language, learners need knowing skills and ability to utility them  
learning foreign languages. 
Here, the writer is interested in analyzing the factors which influences 
individual differences in learning English at seventh semester students of English 
and Literature Department of Adab Humanity Faculty of UIN Alauddin Makassar 
because the writer feels that language is unique and important to discuss 
especially at seventh semester students in learning English. 
B. Problems Statements 
1. What factors influence individual differences in learning English at 
seventh semester students of English and Literature Department of Adab 
Humanities Faculty UIN Alauddin Makassar? 
2. Which factor is the most dominant to influence the individual differences 
in learning English? 
 
C. Objectives of Research 
The objective of research which the writer aimed: 
1. To explain the factors influence individual differences in learning English 
at seventh semester students at English and Literature Department of Adab 
Humanity Faculty of UIN Alauddin Makassar. 
3 
 
 
2. To find out the most dominant factor to influence individual differences at 
seventh semester students of English and Literature Department of Adab 
Humanity Faculty UIN Alauddin Makassar in learning English. 
 
D. Significance of Research 
Significance of this research was to provide information to students about 
the causes that they have individual differences in learning English especially at 
seventh semester students of English and Literature Department of Adab 
Humanity Faculty of UIN Alauddin Makassar and benefit for the other 
researchers.  
E. Scope of Research  
In this research, the writer limited her explanation related to individual 
differences in learning English, there are five factors; motivation, aptitude, 
personality, cognitive style, and attitude.  
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
A. Previous Findings  
The writer found there were some previous findings which related and 
relevant with this research, as follows: 
Lengeris (2009) in her thesis, “Individual Differences in Second-
language Learning Vowel”. She found that the exploring possible sources of 
individual differences in Greek native speaker’s perception and production of 
southern British English vowels. According to the research, adults often have 
difficulty in obtaining a non-native vowel inventory especially when the 
vowel in the first (L1) and second language (L2) is very different. However, 
even when testing L2 groups with similar profiles, there are large individual 
differences in the perception and production of non-native sounds. Similarly, 
the study of computer-based training L2 heard reports that the improvement 
after training ranged greatly across individuals. This thesis explores the 
possible sources of individual differences in the perceptions. 
Ehrman (2003) in her thesis, “A Brief Overview of Individual 
Differences in Second Language Learning”. She found that offers a brief but 
broad overview of the field of individual difference in language learning, 
especially as they are reflected in learning style, learning strategies. And 
effective variables, and touches on some areas for further research. 
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The similarity this thesis and previous finding above were talking 
about individual differences in learning language. Then the different this 
thesis and previous finding, where Lengeris just focused on speaker’s 
perception and production, and Ehrman focused on learning style and learning 
strategies. While the writer focused on the five kinds there are motivation, 
aptitude, personality, cognitive style, and attitude. 
B. Individual differences 
In the aspect of individual development, known there are two salient 
facts: (i) All human beings have in common elements in the pattern of 
development, and (ii) In the general pattern of what constitutes human 
heritage - are biologically and socially - each individual has different 
tendency. The differences are a whole lot more quantitative rather than 
qualitative. 
According to Chaplin (1995: 244) individual differences are "any 
trait or quantitative differences in a trait, which can distinguish one individual 
to another individual". Individual differences in individuals include physical, 
interests, abilities and traits. It can be concluded that: individual differences 
are differences in individuals that include physical, interests, abilities and 
characteristics that can distinguish with other individuals. 
According to Darwin (1859: 102) individual differentces are one of 
the most obvious things that we notice in our everyday lives is the people 
different markedly from each other. Some people are very sociable and 
friendly others are cold and distant. And propose that individual difference 
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were of as much relevance to the human species to other species. So, although 
humans beings different from each other in numerous ways, personality 
appears role in influencing our behavior. 
In other definition individual differences as they occur in the normal 
population. However, there are some people whose behavior is so different 
from that of most other people that they are believed to be suffering from 
some form of psychology disorder by Kelly (1994:4) and existence of 
individual differences. The molecules of a cell, if treated identically, will 
respond identically, whereas human behavior-even that of identical twins-may 
vary significantly in response to a certain stimulus. 
 
C. Understanding individual differences 
Individual differences are different in the characteristics of individuals, 
especially students in learning English, and the influence of several factors 
such as motivation, aptitude, personality, cognitive style, and attitude. 
1.  Motivation 
a. Definition of Motivation 
Motivation According to Brown (1987:102) that factor the crucial 
things in teaching and learning process to obtain a successful of English 
learning process as a foreign language at the university, some principles 
should be implemented well. So motivation one of them is that the 
students should have high motivation in learning and impulse emotion or 
desire that moves one to do particular.    
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Motivation language teacher will agree that the motivation of the 
students is one of the most important factors the effect their success or 
failure in learning language (McDonough, 1981:160). In learning language 
motivation has very important role because motivation encourages a 
person to achieve in language learning in many ways.  
There are some students have motivation wish to become linguist, 
translation, interpreters and so forth. In others to get prestigious jobs, 
others to survive on language perhaps in competition themselves with 
other language communities (McDonough 1981:149). 
The term “Motivation is defined by Ellis as follows: 
“Motivation in language learning can be defined in terms of the learner’s 
overall good orientation” (1985:350). 
Also Donald, et al (1959:77) state that motivation is an energy 
change within the person characterized by affective arousal and 
anticipatory goal reacting. It is clear that for a certain goal an individual 
who reacts something is influenced by a motivation, for example, for 
learning a foreign language.  
Motivation in education has several effects on how students learn 
and how they behave towards subject matter. A student may be motivated 
because he/she has good self-concept, values, needs, and goals to be 
achieved. Chostain in Nasution (2004: 5) state that motivation is affected 
by the student self-concept, value, needs, and goals. It caused the 
8 
 
 
individual to participate in activity leading toward a goal and to persevere 
until the goal is achieved.  
Kausler (1990:93) in active learning argues that created a high 
students motivation and the learning subject is an important thing. He said 
that to create the positive class can give the students motivation: we can 
immediate, learning involvement technique. 
Motivation is always in the program of learning because 
motivation is an internal situation that move or drive us to do something, 
to push us to certain direction and always to join ourselves into certain 
program. (Alder,1989:103). 
Based on the definition above, the writer agrees that motivation 
has the important factor in learning language by high motivation the 
students can be stimulate to use their skill or potential in their self to doing 
something. So, motivation is one of physical condition of human 
characteristic that was learned in psychology, where as a students in doing 
anything especially in learning language. 
According to Harmer in Natsir (2011:12) there are two kinds of 
motivation. They are Extrinsic motivation which is concerned with factors 
outside class room, caused by any number of outside factors, for example 
the need to pass an exam, the hope of financial reward or the possibility of 
future travel. And intrinsic motivation which is concerned with what takes 
place inside the Classroom, by contrast, comes from within the individual. 
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Thus a person might be motivated by the enjoyment of learning process 
itself or by a desire to make themselves feel better. 
1) Extrinsic Motivation  
Gilmer in Natsir (2011:13) states that when we are extrinsically 
motivated to do something, we do it because it leads to an external reward 
such as money, praise from someone. 
Bowler in Natsir (2011:13) states that extrinsic motivation is that 
which drives from the influence of some kind of external incentive, as 
district the wish to learn for its own sake or interest in task. 
Some students study a language because they have an idea of 
something which they wish to achieve. It has been suggested that there are 
two main types of motivation, integrative, motivation and instrumental 
motivation. (Harmer,1991: 3-4). 
a) Integrative Motivation 
Integrative motivation is motive students to be attracted by the 
culture of the target language community, and in the strong form of 
integrative motivation they wish to integrate themselves into that culture.  
According to definition above there is factor influence the type of 
this motivation is the culture. Because students want to know the other 
culture that is way they have to be the master of it language. Brown 
(2007:66) states an integrative is employed when learners wish to integrate 
themselves with and became a part of society. 
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b) Instrumental Motivation  
Harmer (1991:4) states that instrumental motivation describes 
situation in which students believe that mastery of the target language will 
be instrumental in getting them a better job, position or status. The 
language is an instrument in their attainment of such a goal.  
It means that instrumental motivation happens because of some 
factors such as want to get a better job position or status and career.  
In relation to extrinsic factors by Maslow in Hamza (2006:86) 
states that extrinsic motivation is influenced by some external factor as 
follow:  
1) Money: Students have a high motivation if they do something or study 
English well because they want to get much money or they are given 
money by someone. 
2) Praise: Of course, students have a high motivation to do anything if 
they will be given praise such as motorcycle, new bag edition, or car of 
their parents or family that is way the praise is an external factor to 
book of student’s motivation in learning language well.  
3) Avoid the punishment: if the teachers want to give a punishment to 
every student to get a bad score in English lesson or cannot speak well. 
Of course, to avoid the punishment the students try to study hard with 
a high motivation. 
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4) To pass a test: When students want to pass  test as examination or 
following a select by a company to be an employment of course they 
have to study hard with high motivation. 
5) Go abroad: As we know that, if someone wants to go to abroad he or 
she must be the master of English course. The reason makes them to 
study English with a high motivation. 
6) Parents or peer: when we want to do something, it is not because of 
our wishing but there is influence of the other persons such us our 
parents or peer. We need high motivation to be a success man and 
make our parent happy. 
2. Intrinsic Motivation  
Harmer (1991:4) states intrinsic motivation which is concerned with 
the take place inside the class room. 
The following are some factors influencing intrinsic motivation.  
1) Physical condition 
It is clearly the case that physical conditions have a great effect on 
learning and can alter a student’s motivation either positively or 
negatively. Classroom that are badly lit and overcrowded can be 
excessively de-motivating.  
In general, teacher should presumable try to make their classroom 
as pleasant as possible. Event where conditions are bad it may be possible 
to improve the atmosphere with posters, student’s work, etc on the walls. 
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A conducive a classroom situation is important to raise student’s learning 
motivation. Poor teaching and learning facilities and technology do not 
support the fulfillment of learning objectives. 
2) Method  
The method by which students are thought mush have some effects 
on their motivation if they find it deadly boring they will probably become 
de motivated whereas if they have confidence in the method they find it 
motivating.  
According to Harmer’s opinion, the writer can conclude that only 
by using interesting methods in learning process, the students of course, 
will feel enjoy and relax inside or outside of the classroom. That is why; 
methods have important functions for the student’s success in their 
learning process. Sometimes some of the teachers do not care about it. 
Whereas,the students very need it. They will feel bored if they get bed 
teaching method for their students. 
3) The teacher  
The teacher is the most factors effecting in students confidence, 
interesting classes and qualities of the students. Related to Harmer in 
Natsir (2011: 14) states that clearly a major factor in the continuance of a 
student’s motivation is the teacher. The students were concerned in 
additional important qualities for his students. 
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a) The teacher shows sympathetic for his students, 
b) The teacher is fair to all his students (weather bad or good in learning), 
c) The teacher inspires confidence. 
4) Success 
Success or lack plays a vital part in the motivational drive of a 
student. Both complete failure and complete success may be de 
motivating. It will be the teacher’s job to set the goalt. 
From the statement above, the writer can state that a failure and 
success are two things in the result of learning process. The students can 
be success weather by using fast way or not. The other students who are 
looking the other students who get success in their life, they will be 
motivated by the successful one. 
2.  Aptitude 
a. Definition of Aptitude 
The assumption that there is a talent which is specific to language 
learning has been widely held for many years. The four were proposed by 
Carroll in Skehan (1989: 26) as Underlying this talent, and they constitute 
the bases for most aptitude tests: 
1) Phonemic coding ability 
2) Inductive language learning ability 
3) Grammatical sensitivity 
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4) Associative memory capacity 
Phonemic coding ability is the capacity to process auditory input into 
segments which can be stored and retrieved. It is particularly important at very 
early stages of learning when this ability “is concerned with the extent to 
which the input which impinges on the learner can become input that is worth 
processing, as opposed to input which may simply bean auditory blur or 
alternatively only partially processed” Skehan (1989:203). In other words, if 
the hearer cannot analyze the incoming stream of speech into phonemes in 
order to recognize morphemes, input may not result in intake. 
Inductive language learning ability and grammatical sensitivity are 
both concerned with central processing. They account for further processing 
of the segmented auditory input by the brain to infer structure, identify 
patterns, make generalizations, recognize the grammatical function of 
elements, and formulate rules. It is in central processing that restructuring 
occurs. 
Associative memory capacity is importantly concerned with how 
linguistic items are stored, and with how they are recalled and used in output. 
Associative memory capacity determines appropriate selection from among 
the L2 elements that are stored, and ultimately determines speaker fluency. 
The concept of language-learning aptitude is essentially a hypothesis 
that possessing various degrees of these abilities predicts or related degrees of 
success in L2 acquisition. Skehan (1989:204) reviews research in this area 
which largely supports this assumption, although he concludes that individual 
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ability may vary by factor: e.g. a learner who has a high level of grammatical 
sensitivity may have a poor associative memory or vice versa. 
Talent in all factors is not a requirement for success in L2 learning. 
Some good learners achieve success because of their linguistic-analytic 
abilities, and some because of their memory aptitude. Further concludes that 
language-learning aptitude “is not completely distinct from general cognitive 
abilities, as represented by intelligence tests, but it is far from the same thing” 
Shekan (1989:209). 
The findings that aptitude is an important predictor of differential 
success in L2 learning holds both for naturalistic contexts and for formal 
classroom instruction. It is not completely deterministic, however, and is but 
one of several factors which may influence ultimate L2 proficiency. 
3. Personality 
a. Definition of Personality 
Many experts definition of personality, for example, Syah (1995: 
226) defines personality as a structure or union between the mental aspect 
of behavior (thoughts and feelings with the behavioral aspect of behavior 
(real action). These aspects are functionally related in an individual, 
enabling him to behave in a unique and permanent. While Zimbardo 
(1980: 292) states that personality is the total of unique psychological of 
characteristics behavior patterns (both overt and covert) across different 
situations and over time. Lectures’ personality is the personality of 
lectures who has specific personality. 
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A personality is a special character that can influence the student, 
support their self with environmental adjustments. 
Syah (1995:227) defines the personality of the teacher or lecturer in 
teaching covers:  
1) Teachers cognitive flexibility 
a) The dimensions of characteristics of teacher personality 
b) The cognitive attitude of teachers towards students  
c) Cognitive attitude toward teachers and lesson materials and teaching 
methods  
2) Openness of teachers personality 
a) Co-operative 
b) Friendly 
c) Patience 
d) Wide attention  
e) Appearance courteous  
f) Honest and impartial  
g) Having a sense of humor 
h) Paying attention to the problem of students 
3) Lecturers cognitive flexibility 
a) Attitude to the students 
b) Cognitive attitude towards materials and teaching methods 
4) Personal openness of psychological lecturers  
a. Have the ability to communicate with others  
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b. Have empathy 
5) Personal characteristic  
a) Patient 
b) Honest  
c) Friendly 
Based on the explanation above, the writer concludes that lecturers 
cognitive flexibility, openness of lecturers personality and characteristic 
personality have important role in students achievement. 
b. Student Achievement 
Achievement in this research is a big power arising from within the 
students to provide them selves to more motivating in studying English. 
According to Hornby (1995:10) achievement is a thing done successfully, 
especially with efforts and skills, and he also state that achievement is 
derived from achievement as a verb. Achieve is; 
1) To Succeed in reaching a particular goal 
2) To be successful 
While in achievement is a noun that has meaning thing done 
successfully and the action or process of achieving. It means that 
achievement is the ability of person to express her ideas and imagine to be 
better than before. 
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c. The Conceptual Framework 
English is one of important element in this world that considers 
play a control role, it facilitates other language skills. The achievement of 
English can be supported by the lecturers’ personality. 
Without having a good personality of lecturers, the students are not 
able to achieve a good English ability. 
The achievement of student in English ability especially to 
communicate, for instance is influenced by their lecturer’s personality 
toward students achievement. This can be illustrated as follow:  
 
 
 
 
 
 
 
The components above show the correlation between lecturer’s 
personality and student’s achievement in learning English in supporting the 
students’ achievement in mastering language skills.  
Lecturers Personality 
Lecturers Cognitive 
Flexibility 
Psychological 
Personality 
Characteristic 
Personality 
Student English 
Achievement 
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4. Cognitive Style 
a. Definition of cognitive style 
Cognitive style refers to individuals’ preferred way of processing 
of perceiving, conceptualizing, organizing, and recalling information. 
Unlike factors of age, aptitude, and motivation, its role in explaining why 
some L2 learners are more successful than others has not been well 
established, but extravagant claims have sometimes been made which need 
to be viewed with skepticism and caution. 
Cognitive style is also closely related to and interacts with 
personality factors and learning strategies’ Saville (2005:87) which will be 
discussed below. 
Categories of cognitive style are commonly identified as pairs of 
traits on opposite ends of a continuum; individual learners are rarely 
thought to beat one extreme or the other, but are located somewhere along 
the continuum between the poles. Researchers typically correlate 
individuals’ ratings on different dimensions of cognitive style with various 
measures of L2 proficiency. 
Some of the traits which have been explored are listed in 
Cognitive styles 
Field Dependent 
Global 
- 
- 
Field Independent 
Particular 
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Holistic 
Deductive 
Focus On Meaning 
- 
- 
- 
Analytic 
Inductive 
Focus on Form 
 
The field-dependent/field independent (FD/FI) dimension is the 
one most frequently referred to in SLA-related research Chapelle and 
Green (1992: 87). This distinction was originally introduced by Witkin et 
al (1954:87) in a study of how individual perceptual differences relate to 
general cognitive processes, and was only later applied to language 
learning. 
In other definition cognitive style, and FI learners to profit more 
from decontextualized analytic approaches and formal instruction. In 
terms of an Information Processing model of learning, FI learners may 
have better attentional capacities (Skehan 1989:88). This distinction has 
been metaphorically extended by some investigators to cultural differences 
between whole national or ethnic populations, with highly questionable 
results. An inductive cognitive style is related to the linguistic-analytic 
ability discussed above as one component of language aptitude, which 
does appear to contribute to success in L2 learning in either naturalistic or 
instructed circumstances. 
Another difference in cognitive style may be related to age. 
Bialystok (1997:88) suggests that L2 learners have two options when 
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adapting their existing categories of linguistic structure to adequately 
represent the structure of the new language. One option is extending the 
existing categories to include new instances from L2 in phonological 
structure, an L2sound which is actually slightly different from a similar 
sound in L1 may be identified as the same as the L1 sound and 
pronounced with that value, resulting in a foreign accent. The second 
option is creating new categories :in phonological structure, this would 
mean recognizing the slightly differentL2 sound as phonetically different, 
and learning to keep it distinct from the similar (and often functionally 
equivalent) L1 sound. For example: English and Spanish have a sound that 
we can broadly represent as, but the English  is usually pronounced with 
the tongue touching the bony ridge that is behind the teeth (the alveolar 
ridge), while the Spanis his usually pronounced with the tongue further 
forward, touching the back of the teeth. 
Another definition sometimes considered as a matter of cognitive 
style is sensory preference for processing input: visual, auditory, and 
kinesthetic (movement-oriented), or tactile (touch-oriented). Apparently 
no one means of processing has an inherent advantage over others, but L2 
learners reportedly feel more comfortable when teachers’ instructional 
strategies are congruent with their sensory preference. This dimension may 
also be age-related, with younger learners showing more preference fork in 
esthetic and tactile modalities Reid (1987:89). 
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5. Attitude 
a. Definition of Attitude 
According to Allport in Barka (2009:2) an attitude is a mental neural 
state of readiness, organized thought experience, exerting a directive or 
dynamic influence upon the individual’s response to all objects and situations 
which it is related’’. Furthermore, Thomas in Kurasi (2012:8) perceives 
attitudes as a complex of feelings, desire, fears, convictions, prejudices or 
other tendencies that have given a set of readiness to act because of varied 
experience. 
Aiken (1989:304) states that attitude as learned predispositions to 
respond positively or negatively to certain object, situation, or person. He 
state also that an attitude consist of three components, namely: cognitive 
components, Affective components, Behavioral (action) components. 
Taylor, et al, (2006:133) state that attitude are evaluation of objects, 
issues, or persons. There are based on affective, behavioral, and cognitive 
information (the’’ ABC’’ of attitudes). 
Other definition is defined by Rokeah (1980:109) that attitude is 
relatively enduring organizations of beliefs around and object or situation 
predisposing one to respond in some preferential manner. Furthermore, he 
defines that attitude is relatively enduring organizations of interrelated beliefs 
that describe, advocate action with respect to an object or situation, with each 
belief having cognitive, affective and behavioral components’ 
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Based on definition above the writer concludes that an attitude is how 
a person responses toward something either in positive or negative way. 
b. The components of Attitude 
Syah in Kurasi (2012:8) defines that are three components of attitude they are:  
1) Cognitive (Thinking Process) 
Cognitive components of an attitude is regarding to the students 
intellectual abilities in thinking, knowing and solving problems consists of 
six aspect: knowledge, comprehension, application, analyzing and 
evaluation. 
2) Affective (values or attitudes )  
Affective component of an attitude is regarding to the attitude, interest, 
emotions, values or life related to mood, such us for a student, a pleasant 
experience with a teacher will develop a positive attitude to school. 
Affective consists of 5aspects of receiving, answering, grading, 
organization and characterization by a value or value complex. 
3) Behavioral 
Behavioral are related to the ability muscle and physical activity, such as 
when students observe a movement, started by giving a response similar to 
that observed. 
Taylor, el, al (2006:133) define three components of attitudes: The 
affective component consist the person’s emotions and affect toward the 
stimulus, especially positive or negative evaluations. The behavior components 
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consist of how the person tends to act regarding the stimulus. The cognitive 
component consist of the thoughts the person has about that particular attitude 
object, including fact, knowledge, and beliefs. 
c. Attitude of Students in Learning English  
The attitude of students is important because attitude can serve an 
objective in learning English. 
According to Spolsky in Kurasi (2012:11) that the learning 
outcomes are affected by the students attitude whether favorable or 
unfavorable. And he also state that an individual motivation to learn 
second language is controlled by his attitude. Furthermore, Spolsky in 
Kurasi (2012: 11) says Attitude is Addition, the extent to which students 
continue to actively participate in the language learning process in also 
determined by their attitude. There are two types of attitude change 
towards language learning positive and negative. 
Van Els in Mulianti (1998:6) states there is a fairly strong 
relationship between positive attitude and development of proficiency. 
Furthermore, he state that the motivation to learn a second language has 
been conceptualized as combination of positive attitude (desire) to learn 
the language and effort expanded in the direction. 
Based in explanation above, the writer concludes that the 
motivation of the students to learn is determined by attitude. 
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d. The Measurement of Attitudes 
Attitude is psychological process that is combination of ideas, 
feelings and impression. It cannot be observed or measured directly. The 
most common ways of measure attitude or opinion is by using 
questionnaire (Henerson in Kurasi, 2012:10). Furthermore, he states that 
the way to measure the attitude in written responds is questionnaire. A 
questionnaire that calls for Open-response requires that the respondent 
write out the answer in their words. And a questionnaire that calls for 
Closed-responses provides alternatives answer for each question or item, 
and the responded is asked to choose from among these answers. Types of 
closed-questions formats commonly used; checklist and multiple-choice 
questions. 
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CHAPTER III 
 METHODOLOGYOF THE RESEARCH 
 
 This chapter consists of five designs of the research. Those were method of 
the research, population and sample, instrument of the research, procedure of 
collecting data, and techniques of analyzing data. 
A. Method of the Research 
 In this research, researcher used descriptive quantitative method. This 
research described students’ factors that influence individual differences in Learning 
English. 
 
B. Population and sample 
1. Population 
The population of this research was seventh semester students of 
English and Literature Department of Adab and Humanities Faculty, in 
academic years of 2012-2013, it consisted of four classes, and they were: 
AG.1, AG.2, AG.3, And AG.4, and the total number of population is 74 
students. 
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Table I 
Population of the Research 
 
NO. 
 
Class 
 
 
Students 
1 AG.1 22 
2 AG.2 14 
3 AG.3 21 
4 AG.4 17 
Total number of students 74 
 
2. Sample 
In the research, the writer took 35 students. Sample of this research was 
in taken by random sampling. Random sampling is the process of cellecting a 
sample in such as way that all individuals in the defined population have an equal 
and independent change of being selected for the sample (Gay, 1981: 88). 
 
C. Instrument of the research 
In collecting data, the writer used questionnarire, the questionnaire 
comprised 25 items. The questionnaire related to the students activities conduct to 
know individual differences, such as motivation, aptitude, personality, cognitive 
style, and attitude.The writer used one form instrument of the research was 
questionnaire. 
The number of questionnaire are 5 items, they are: 
1. Number 1 until  5 is related to factors influence from motivation 
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2. Number 6until 10 is related to factors influence from aptitude 
3. Number 11 until 15 is related to factors influence from personality 
4. Number 16 until 20 is related to factors influence from cognitive style 
5. Number 20 until 25 is related to factors influence from attitude 
The questionnaire score employing likert scale ranging from strongly 
agrees to strongly disagree. To assess the items as follows: 
Table II 
Score of Likert Scale 
 
Statement 
 
 
Strongly 
Agree 
 
Agree 
 
Disagree 
 
Strongly 
Disagree 
Positive (+) 4 3 2 1 
Negative (-) 1 2 3 4 
              (Faisal and Waseno in Far-Far, 2009: 27). 
D. Procedures of CollectingData 
The writer has done the steps in procedures in this research. The steps were: 
1. The writer came to the class and distributed the questionnaire to the students. 
2. The writerallocated time both10 minutes to give explanations about the 
purpose of the questionnaire  
3. The writer gave questionnaire to the students and work out questionnaire with 
30 minutes to answer the questionnaire. 
4. Finally, the writer collected the data after students finish to do answer of the 
questionnaire. 
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E. Technique of Analyzing Data 
The data from questionnaireanalyzed and appled into percentage 
technique and the factors influence individual differences in learning English. To 
process the data the writer used the formulation of percentage as belows: 
1. The writer analyzed the questionnaire by using percentage and mean score. 
Found out the frequency and percentage of the students’ score and the mean 
score of students.  
a. In calculating the frequency and percentage of the students’ score, the writer  
applied the formulation as follows: 
P = 
 
 
 x 100 
Where notation: 
P = Rate Percentage 
F = Number of frequency 
N= The total number of sample (Sudjana, et al. in Asril, 2010:26)  
b. To know the mean score of the students, the writer applied the formulation as 
follows: 
  X = ΣX 
30 
 
 
           N 
  Where: 
X  = Mean Score 
ΣX  = The Sum of the score 
N = The Total of respondents  (Gay, 1981: 298). 
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CHPATER IV 
FINDING AND DISCUSSION 
 
This chapter dealswith findings and discussions. In this case, the writer 
would like to present further explanation about “the fectors influence Individual 
Differences in learning English at Seventh Semester Students of English 
Literature Department of Adab Humanities Faculty UIN Alauddin Makassar”. 
Then in the discussion section, arguments and further interpretation of the 
findings are given. 
A. Findings 
The findings of research, the thesis were five points of factors 
influence individual differences in studying English. Those are motivation, 
aptitude, personality, cognitive style and attitude. Then the writer tabulated as 
follows: 
1. Individual different about motivation. 
Table 3 
Item 1: The students study English because they want to get 
abroadschoolorship. 
Number Classification 
Frequency of 
students 
Percentage 
1. Strong Agree 8 22,85 % 
2. Agree 18 51,42 % 
3. Disagree 9 25,71 % 
4. Strongly Disagree 0 0% 
Total 35 100 % 
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The table showed that from 35 samples, 8 students (22,85%) 
strongly agree with studying English  to get abroad schoolorship. Eighteen 
students (51,42%) agree with studying English  to get abroad schoolorship. 
Nine students (25,71%) disagree with studying English  to get abroad 
schoolorship. None of student (0%) strongly agree with studying English  
to get abroad schoolorship. So the writer concludes that the students want 
to study English because they want to get abroad schoolarship.  
Table 4 
Item 2 : The students don’t study English because they don’t want to get 
abroad schoolorship. 
Number Classification 
Frequency of 
students 
Percentage 
1. Strong Agree 4 11,42 % 
2. Agree 3 8,57 % 
3. Disagree 18 51,42 % 
4. Strongly Disagree 10 28,57 % 
Total 35 100 % 
 
The table showed that from 35 samples, 4 students (11,42%) 
strongly agree thatthe students don’t study English because they don’t 
want to get abroad schoolorship.Three students (8,57%) agree thatthe 
students don’t study English because they don’t want to get abroad 
schoolorship. Eighteen students (51,42%) disagree thatthe students don’t 
study English because they don’t want to get abroad schoolorship. Ten 
students (28,57%) strongly agree thatthe students don’t study English 
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because they don’t want to get abroad schoolorship. So the writer 
concludes that the students want to study English because they want to get 
abroad schoolorship.  
Table 5 
Item 3 : The parents give an inspriration in learning English. 
Number Classification 
Frequency of 
students 
Percentage 
1. Strong Agree 6 17, 14 % 
2. Agree 18 51, 42 % 
3. Disagree 8 22,85 % 
4. Strongly Disagree 3 8,57 % 
Total 35 100 % 
 
The table showed that from 35 samples, 6 students (17,14%) 
strongly agree thatthe parents givean inspriration in learning English. 
Eighteen students (51,42%) agree thatthe parents givean inspriration in 
learning English. Eight students (22,85%) disagree thatthe parents givean 
inspriration in learning English. Three students (8,57%) strongly agree 
thatthe the parents givean inspriration in learning English. So the writer 
concludes that the the parents givean inspriration in learning English. 
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Table 6 
Item 4 : The parentsdonot give the inspiration in learning English. 
Number Classification 
Frequency of 
students 
Percentage 
1. Strong Agree 1 2,85 % 
2. Agree 9 25,71 % 
3. Disagree 16 45,71% 
4. Strongly Disagree 9 25,71% 
Total 35 100 % 
 
The table showed that from 35 samples, one student (2,85%) 
strongly agree thatthe parents do not give an inspiration in learning 
English. Nine students (25,71%) agree thatthe parents do not give an 
inspiration in learning English. Sixteen students (45,71%) disagree thatthe 
parents do not give an inspiration in learning English. Nine students 
(25,71%) strongly agree thatthe parents do not give an inspiration in 
learning English. So the writer concludes that the the parents give 
inspiration in learning English.  
Table 7 
Item 5 : The studentsare very dilligent to study English because they must 
pass examination. 
Number Classification 
Frequency of 
students 
Percentage 
1. Strong Agree 11 31,42% 
2. Agree 17 48,57% 
3. Disagree 6 17,14% 
4. Strongly Disagree 1 2,85 % 
Total 35 100 % 
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The table showed that from 35 samples, 11 students (31,42%) 
strongly agree thatthe students are very dilligent to study English because 
they must pass examination. Seventeen students (48,57%) agree that the 
students are very dilligent to study English because they must pass 
examination. Six students (17,14%) disagree thatthe students are very 
dilligent to study English because they must pass examination. One 
student (2,85%) strongly agree thatthe students are very dilligent to study 
English because they must pass examination. So the writer concludes that 
the students are very dilligent to study English because they must pass 
examination.  
2. The Individual different about aptitude 
Table 8 
Item 6 :The students are able to get meaning of conversation from native 
speaker. 
Number Classification 
Frequency of 
students 
Percentage 
1. Strongly Agree 1 2,85% 
2. Agree 29 82,85% 
3. Disagree 5 14,28% 
4. Strongly Disagree 0 0% 
Total 35 100 % 
 
The table showed that from 35 samples, 1 student (2,85%) 
strongly agree that the students are able to get meaning of conversation 
from native speaker. Twenty ninestudents (82,85%) agree that the students 
are able to get meaning of conversation from native speaker. Five students 
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(14,28%) disagree thatthe students are able to get meaning of conversation 
from native speaker. None of student (0%) strongly agree thatthe students 
are able to get meaning of conversation from native speaker. So the writer 
concludes that the students are able to get meaning of conversation from 
native speaker. 
Table 9 
Item 7: The students are not able to get meaning of conversation from native 
speaker. 
Number Classification 
Frequency of 
students 
Percentage 
1. Strong Agree 0 0 % 
2. Agree 7 20% 
3. Disagree 27 77,14% 
4. Strongly Disagree 1 2,85% 
Total 35 100 % 
 
The table showed that from 35 samples, none of students (0%) 
strongly agree thatthe students are not able to get meaning of conversation 
from native speaker. Seven students (20%) agree thatthe students are not 
able to get meaning of conversation from native speaker. Twentyseven 
students (77,14%) disagree thatthe students are not able to get meaning of 
conversation from native speaker. Onestudent (2,85%) strongly agree 
thatthat the students are not able to get meaning of conversation from 
native speaker. So the writer concludes that the students are able to get 
meaning of conversation from native speaker.  
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Table 10 
Item 8 : The students are able to analyze question in learning English. 
Number Classification 
Frequency of 
students 
Percentage 
1. Strong Agree 4 11, 42 % 
2. Agree 29 82,85% 
3. Disagree 2 5,71% 
4. Strongly Disagree 0 0% 
Total 35 100 % 
 
The table showed that from 35 samples, four students (11,42%) 
strongly agree thatthe students are able to analyze question in learning 
English. Twenty nine students (82,85%) agree that.the students are able to 
analyze question in learning English. twostudents (5,71%) disagree thatthe 
students are able to analyze question in learning English. None of students 
(0%) strongly disagree thatthe students are able to analyze question in 
learning English. So the writer concludes that the students are able to 
analyze question in learning English. 
Table 11 
Item 9 : The students are not able to analyze question in learning English. 
Number Classification 
Frequency of 
students 
Percentage 
1. Strong Agree 0 0 % 
2. Agree 7 20% 
3. Disagree 25 71,42% 
4. Strongly Disagree 3 8,57% 
Total 35 100 % 
 
The tables showed that from 35 samples, none students (0%) 
strongly agree thatthe students are not able to analyze question in learning 
38 
 
English. Seven students (20%) agree thatthe students are not able to 
analyze question in learning English. Twenty fivestudents (71,42%) 
disagree thatthe students are not able to analyze question in learning 
English. Three students (8,57%) strongly disagree thatthe students are not 
able to analyze question in learning English.So the writer concludes that 
the students are not able to analyze question in learning English. 
Table 12 
Item 10 : The students do not memorize subject if the lecturer explains 
with English. 
Number Classification 
Frequency of 
students 
Percentage 
1. Strong Agree 2 5,71% 
2. Agree 5 14,28% 
3. Disagree 27 77,14% 
4. Strongly Disagree 1 2,85% 
Total 35 100 % 
 
The table showed that from 35 samples, two students (2,71%) 
strongly agree that the students do not memorize subject if the lecturer 
explains with English. Five students (14,28%) agree that the students do 
not memorize subject if the lecturer explains with English.Twenty seven 
students (77,14%) disagree that the students do not memorize subject if the 
lecturer explains with English. One student (2,85%) strongly disagree that 
the students do not memorize subject if the lecturer explains with English. 
So the writer concludes that the students do not memorize subject if the 
lecturer explains with English. 
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3. The individual difference about personality 
Table 13 
Item 11 : The students like studying meetingclub. 
Number Classification 
Frequency of 
students 
Percentage 
1. Strong Agree 11 31,42 % 
2. Agree 22 62,85% 
3. Disagree 1 2,85% 
4. Strongly Disagree 1 2,85% 
Total 35 100 % 
 
The table showed that from 35 samples, eleven students (31,42%) 
strongly agree that the students like studying in meeting club. Twenty two 
students (62,85%) agree that the students like studying in meeting club. 
One student (2,85%) disagree that the students like studying in meeting 
club. One student (2,85%) strongly disagree that the students like studying 
in meeting club. So the writer concludes that the students like studying in 
meeting club. 
Table 14 
Item 12 : The students donot like studying in meetingclub. 
Number Classification 
Frequency of 
students 
Percentage 
1. Strong Agree 0 0% 
2. Agree 3 8,57% 
3. Disagree 23 65,71% 
4. Strongly Disagree 9 25,71% 
Total 35 100 % 
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The table showed that from 35 samples, none of student(0%) 
strongly agree thatthe students donot like studying in meetingclub. 
Threestudents (8,57%) agree that the students donot like studying in 
meetingclub.Twenty threestudents (65,71%) disagree thatthe students 
donot like studying in meetingclub. Nine students (25, 71%) strongly 
disagree thatthe students donot like studying in meetingclub.So the writer 
concludes thatthe the students donot like studying in meetingclub. 
Table 15 
Item 13 : The students are brave to discussby using  English. 
Number Classification 
Frequency of 
students 
Percentage 
1. Strong Agree 2 5, 71 % 
2. Agree 23 65,71% 
3. Disagree 8 22,85% 
4. Strongly Disagree 2 5,71% 
Total 35 100 % 
 
The table showed that from 35 samples, twostudents (5,71%) 
strongly agree thatthe students are brave to discuss by using  English. 
Twenty three students (65,71%) agree the students are brave to discuss by 
using  English. Eigth students (22,85%) disagree thatthe students are brave 
to discuss by using  English. Two students (5,71%) strongly disagree 
thatthe students are brave to discuss by using  English. So the writer 
concludes thatthe students are brave to discuss by using  English. 
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Table 16 
Item 14 : The students are not brave to discuss by using  English 
Number Classification 
Frequency of 
students 
Percentage 
1. Strong Agree 1 2,85 % 
2. Agree 7 20% 
3. Disagree 26 74,28% 
4. Strongly Disagree 1  2,85% 
Total 35 100 % 
 
The table showed that from 35 samples, one student (2,85%) 
strongly agree that the students are not brave to discuss by using  English. 
Sevenstudents (20%) agree that the students are not brave to discuss by 
using English. Twenty six students (74,28%) disagree that the students are 
not brave to discuss by using  English. One student(2,85%) strongly 
disagree that the students are not brave to discuss by using  English. So the 
writer concludes that the students are not brave to discuss by using  
English. 
Table 17 
Item 15 : The students are patient to join learning English for hours. 
Number Classification 
Frequency of 
students 
Percentage 
1. Strong Agree 3 8,57% 
2. Agree 19 54,28% 
3. Disagree 9 25,71% 
4. Strongly Disagree 4 11,42% 
Total 35 100 % 
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The table showed that from 35 samples, threestudents (8,57%) 
strongly agree thatthe students are patient to join learning English for 
hours. Nineteen students (54,28%) agree thatthe the students are patient to 
join learning English for hours. Nine students (25,71%) disagree thatthe 
students are patient to join learning English for hours. Five students 
(11,42%) strongly disagree thatthe students are patient to join learning 
English for hours. So the writer concludes thatthe the students are patient 
to join learning English for hours. 
4. The individual difference about cognitive style 
Table 18 
Item 16 : The students like doing English assignment by themselves. 
Number Classification 
Frequency of 
students 
Percentage 
1. Strong Agree 3 8,57 % 
2. Agree 18 51,42% 
3. Disagree 12  34,28% 
4. Strongly Disagree 2 5,71% 
Total 35 100 % 
 
The table showed that from 35 samples, three students (8,57%) 
strongly agree that the students like doing English assigment by 
themselves. Eighteen students (51,42%) agree thatthe students like doing 
English assigment by themselves. Twelve students (34,28%) disagree 
thatthe students like doing English assigment by themselves. Two students 
(5,71%) strongly disagree thatthe students like doing English assigment by 
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themselves. So the writer concludes thatthe students like doing English 
assigment by themselves. 
Table 19 
Item17 : The students do not like doing English assignment by themselves. 
Number Classification 
Frequency of 
students 
Percentage 
1. Strong Agree 2 5,71% 
2. Agree 10 28,57% 
3. Disagree 21  60% 
4. Strongly Disagree 2 5,71% 
Total 35 100 % 
 
The table showed that from 35 samples, two students (5,71%) 
strongly agree that the students don’t like doing English assignment by 
themselves.  Ten students (28,57%) agree that the students don’t like 
doing English assignment by themselves. Twenty one students (60%) 
disagree thatthe students don’t like doing English assignment by 
themselves. Two students (5,71%) strongly disagree thatthe students don’t 
like doing English assignment by themselves. So the writer concludes 
thatthe students dont like doing English assignment by themselves. 
Table 20 
Item 18 : The students like reading English book without voice. 
Number Classification 
Frequency of 
students 
Percentage 
1. Strong Agree 2 5,71 % 
2. Agree 10 28,57% 
3. Disagree 21 60% 
4. Strongly Disagree 2 5,71% 
Total 35 100 % 
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The table showed that from 35 samples, two students (5,71%) 
strongly agree thatthe students like reading English book without voice. 
Ten students (28,57%) agree thatthe students like reading English book 
without voice.Twenty onestudents (60%) disagree that the students like 
reading English book without voice. Two students (5,71%) strongly 
disagree that the students like reading English book without voice. So the 
writer concludes thatthe students disagree to readEnglish book without 
voice. 
Table 21 
Item 19 : The students do not like reading Englih book without voice. 
Number Classification 
Frequency of 
students 
Percentage 
1. Strong Agree 3  8,57% 
2. Agree 18 51,42% 
3. Disagree 10 28,57% 
4. Strongly Disagree 4 11,42% 
Total 35 100 % 
 
The table showed that from 35 samples,  three students (8,57%) 
strongly agree that the students do not like reading Englih book without 
voice. Eighteen  students (51,42%) agree that the students do not like 
reading Englih book without voice. Ten students (28,57%) disagree that 
the students do not like reading Englih book without voice. Four students 
(11,42%) strongly disagree that the students do not like reading Englih 
book without voice. So the writer concludes that the students agree or in 
other word the students do not like reading Englih book without voice. 
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Table 22 
Item 20 : The students are not easy to memorize learning English well if 
they study in noisy place. 
 
Number Classification 
Frequency of 
students 
Percentage 
1. Strong Agree 6 17,14 % 
2. Agree 22 62,85% 
3. Disagree 6 17,14% 
4. Strongly Disagree 1 2,85% 
Total 35 100 % 
 
The table showed that from 35 samples,  sixstudents (17,14%) 
strongly agree thatthe students are not easy to memorize learning English 
well if they study in noisy place. twentytwo students (62,85%) agree 
thatthe students are not easy to memorize learning English well if they 
study in noisy place. Sixstudents (17,14%) disagree that the students are 
not easy to memorize learning English well if they study in noisy place. 
One students (2,85%) strongly disagree thatthe students are not easy to 
memorize learning English well if they study in noisy place. So the writer 
concludes that the students are easy to memorize learning English well if 
they study in noisy place. 
 
5. The individual difference about Attitude 
Table 23 
Item 21 : The students like if the lecturer gives comment by writing 
toward result of students test. 
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Number Classification 
Frequency of 
students 
Percentage 
1. Strong Agree 5 14,28 % 
2. Agree 19 54,28% 
3. Disagree 11 31,42% 
4. Strongly Disagree 0 0% 
Total 35 100 % 
 
The table showed that from 35 samples,  five students (14,28%) 
strongly agree that the students like if the lecturer gives comment by 
writing toward result of students test.Nineteen students (54,28%) agree 
that the students like if the lecturer gives comment by writing toward 
result of students test.Eleven students (42,42%) disagree that the students 
like if the lecturer gives comment by writing toward result of students test. 
None of students (0%) strongly disagree that the students like if the 
lecturer gives comment by writing toward result of students test. So the 
writer concludes that the students like if the lecturer gives comment by 
writing toward result of students test. 
Table 24 
Item 22 : The students do notlike if the lecturer gives comment by writing 
toward result of students test. 
Number Classification 
Frequency of 
students 
Percentage 
1. Strong Agree 3 8,57% 
2. Agree 10 28,57% 
3. Disagree 21 60% 
4. Strongly Disagree 1 2,85% 
Total 35 100 % 
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The table showed that from 35 samples,  three students (8,57%) 
strongly agree thatthe students do not like if the lecturer gives comment by 
writing toward result of students test.Ten students (54,28%)agree thatthe 
students students do not like if the lecturer gives comment by writing 
toward result of students test. Twenty onestudents (60,%) disagree thatthe 
studentdo not like if the lecturer gives comment by writing toward result 
of students test. One student (2,85%) strongly disagree thatthe studentdo 
not like if the lecturer gives comment by writing toward result of students 
test. So the writer concludes that the students do not like if the lecturer 
gives comment by writing toward result of students test. 
Table 25 
Item 23 : The students are happy if the lecturer gives explanation by using 
English. 
Number Classification 
Frequency of 
students 
Percentage 
1. Strong Agree 11 31, 42 % 
2. Agree 22 62,85% 
3. Disagree 2 5,71% 
4. Strongly Disagree 0 0% 
Total 35 100 % 
 
The table showed that from 35 samples,  elevent students (31, 
42%) strongly agree that the students are happy if the lecturer gives 
explanation by usingEnglish.Twenty twostudents (62,85%) Agree that that 
the students are happy if the lecturer gives explanation by 
usingEnglish.Two students (5,71%) disagree that that the students are 
happy if the lecturer gives explanation by usingEnglish. noneof student 
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(0%) strongly Disagree thatthe students are happy if the lecturer gives 
explanation by using English. So the writer concludes that the students are 
happy if the lecturer gives explanation by usingEnglish. 
Table 26 
Item 24 : The students are not happy if the lecturer gives explanation by 
using English. 
Number Classification 
Frequency of 
students 
Percentage 
1. Strong Agree 0 0% 
2. Agree 5 14,28% 
3. Disagree 26 74,28% 
4. Strongly Disagree 4 11,42% 
Total 35 100 % 
 
The table showed that from 35 samples,  none of students (0%) 
strongly agree that the students are not happy if the lecturer gives 
explanation by using English. Five students (14,28%) agree that that the 
students are not happy if the lecturer gives explanation by using English. 
Twenty six students (74, 28%) disagree that that the students are not happy 
if the lecturer gives explanation by using English. Four students(11,42%) 
strongly disagree that the students are not happy if the lecturer gives 
explanation by using English. So the writer concludes that the students are 
not happy if the lecturer gives explanation by using English. 
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Table 27 
Item 25 : The students are happier if the lecturer teaches English learning 
comfortably. 
Number Classification 
Frequency of 
students 
Percentage 
1. Strong Agree 18 51,42% 
2. Agree 15 42,85% 
3. Disagree 0 0% 
4. Strongly Disagree 2 5,71% 
Total 35 100 % 
  
The table showe that from 35 samples,  eighteenstudents (51,42%) 
strongly agree thatthe students are happier if the lecturer teaches English 
learning comfortably. Fifteen students (42,85%) agree that the students are 
happier if the lecturer teaches English learning comfortably. None of 
students (0%) disagree that the students are happier if the lecturer teaches 
English learning comfortably.Twostudents (5,71%) strongly disagree that 
the students are happier if the lecturer teaches English learning comfortably. 
So the writer concludes that the students are happier if the lecturer teaches 
English learning comfortably. 
B. Disscussion 
The factors influence individual differences at seventh semester 
students of English Literature Department of Adab Faculty UIN Alauddin 
Makassar in learning English. 
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Individual differences in individuals include physical, interests, 
abilities and traits. It can be concluded that: individual differences are 
differences in individuals that include physical, interests, abilities and 
characteristics that can distinguish with other individuals. In this research, the 
writer describes some the factors influence the individual differences in 
learning English. Those are motivation, aptitide, personality, cogntive style 
and attitude. 
1. Motivation 
One of factors influence individual difference is motivation, where 
in this case motivation is very important to own people in order to increase 
themselves in this life. In this case the writer has five tables in discussing 
about motivation. In item 1 ofthe table 3, it shows that there are more than 
51,42% of respondents who says agree with opinion that the students study 
English because they want to get abroad schoolorship. so in this research 
the writer concludes that the students agree if they want to get 
schoolarship, they have to study. 
Nextin item 2 of table 4,it shows that there are more 51,42% of 
respondentswho say disagree with opinion that the students don’t study 
English because they don’t want to get schoolorship abroad. So the writer 
concludes that the students disagree if they don’t study English because 
they don’t want to get schoolorship abroad. In other word, the students 
will study and get schoolarship. 
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Afterward, in item 3 of table 5, it shows that there are more 
51,42% of respondentswho say agree with opinion that the parents are 
inspriration in learning English. So in this research the writer concludes 
that the student agree if their inspiration in studying English is their 
parents. 
The next, in item 4 of table 6 it shows that there are more  45,71% 
of respondents who say disagree with opinion that the parents are not my 
inspiration in learning English. So in this research the writer concludes 
that the parents of students are not their inspiration. In other word this case 
is same with previous table.  
The last, item 5 of table 7. It shows that there are more than 
48,57% of respondents who say agreewith opinion that the students are 
very dilligent to study English because they must pass examination. So in 
this research the writer concludes that the students want to study english 
because they must pass examanation. 
2. Aptitude  
The first discussion about aptitude isitem 6 of table 8, it shows that 
there are more 82,85%  of respondents who say agree with opinion that the 
students are able to get meaning of conversation from native speaker. So 
in this research the writer concludes students are able to understand 
meaning of conversation from native speaker.  
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The next, in item 7 of table 9.Itshowsthat there are more 77,14% of 
respondents who say disagree with opinion that the students are not able to 
get meaning of conversation from native speaker. So the writer concludes 
that it means the students can’t to get meaning of conversation from native 
speaker. Because the students cannot be easy to catch conversation from 
native speaker.   
Thenin item 8 of table 10, it shows that there are more 82,85% of 
respondents who say agree with opinion that the students are able to 
analyze question in learning English. So in this research the writer 
concludes that the students are able to analyze question, especially in 
English. 
Afterward, item 9 of  table 11. It shows that there are more 71,42% 
of respondents who say with opinion disagree that the students are not able 
to analyze question in learning English. So the writer says that if the 
students cannot analyze well. In other word this conclusion is like with 
table 10. 
The last discussion isitem 10 of table 12, it shows that there are 
more 77,14% of respondents the who say disagree with the idea about the 
students cannot memorize subject if the lecturer explains with English. So 
in this research the writer concludes that the students cannot to memorize 
or catch if the lecturer explains by using full English. 
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3. The individual difference about personality 
The first discussion isitem 11 of table 13, itshows that there are 
more than 62,85% of the respondents who say agree with opinion that the 
students like to studyin group and join in club meeting. It means that the 
students like to study with many people and together. 
The next, item 12 of table 14 which it shows that there are more 
65,71% of the respondents who say disagree with the idea that the students 
do not like studying in group and club meeting. So from the exaplaination 
above the writer says if there are studenst donot like to join studying in 
club meeting. 
Then in item 13 of table 15 which it shows that there are more 
65,71% of respondents who agree with the idea about the students are self 
confidance to discuss in speaking English. It means from respondents 
which say agree from its tabletha the students are very confidance to 
discuss in speaking english. 
Afterward the data in item 14 of table16 which shows that there are 
more  74,28% of the respondents who say disagree with opinion that the 
students are not self confidance to discuss in speaking English. So in this 
research the writer concludes there are student very are not self confidance 
if their discuss used speaking english. In other word the students are self 
confidance to discuss in speaking English, and this case is like with 
previous table. 
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The last data is item 15 of the table 17, it shows that there are more 
than 54,28% of respondents who say agree with opinion that the students 
are patient to join learning English for hours. From the data above the 
writer can conclude that the students are patient to learn English for hours. 
4. The individual differences about cognitive style 
The data in item 16 of table 18, it shows that there are more 
51,42% of respondents who say agree from the students like doing English 
assigment by themselves. From the statementabove the writer 
concludesthat the students like doing English assigment by themselves. 
The next data is item 17 of the table 19, it shows that there are 
more 60% of respondents who say disagree with opinion that the students 
donot like English assignment by themselves. It means that the students 
disagree if they do not like doing English assignment by themselves. In 
other word this table is like with table 18 that the student like doing 
English assignment.  
Furthermore, the data on item 18 of the table 20 which shows that 
there are more 60% of respondents who disagree that the students more 
like reading English without voice. So its means from the statement in 
above if they more like and reading used without voice. 
Afterward the data on item 19 of the table 21 which shows that 
there are more 51, 42% of the respondents who agree with opinion that the 
students are not more like to read English without voice. It means that the 
55 
 
statement above the writer concluded the students agree to read without 
voice. 
The last data on item 20 of the table 22, it shows that there are 
more 62,85% of respondents who agree with opinion that the students are 
not easy to memorize learning English well if they study in noisy place. So 
in this research the writer concludes that students can not to memorize or 
study English if the place is very noisy. 
5. The individual difference about Attitude 
The first, item 21 of the table 23 which shows that there are more 
54,28% of the respondents who agree with opinion that the students are 
more like if the lecturer gives comment with writing toward result of 
students tast. It means that the students respond and more like  if the 
lecturer  gives comment writting to students. So they more like getting 
comment from lecturer. 
The next, in item 22 of the table 24 which shows that there are 
more 60% of the respondents who disagree with opinion thatthe students 
are not more like if the lecturer gives comment with writing toward result 
of students tast. So in this research the writer concludes that they like the 
lecturer gives comment with writing toward result of the students’ tast, and 
this case is same with previous table.  
In item 23 of the table 25 which shows that there are more 62,85% 
of the respondents who agree the students are happy if the lecturer gives 
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explanation about learning English. So, in this research the writer 
concluded they are very happy if the lecturer gives axplanation with using 
full English. 
Then in item 24 of the table 26 which shows that there are more 
74,28% of the respondents who disagree the students are not happy if the 
lecturer gives explanation about learning English. It means that theydislike 
if the lecturer explanation used full English full in studying English, and 
this statement is same with table 27. 
Then the last data isitem 25 of the table 26 which shows that there 
are more 51,42% of the respondents who agree with opinion that the 
students are more happy if the lecturer teaches learning English enjoyly. 
So in this research the writer concludes that they are happy if the lecturer 
teaches with learning English comfortably. 
The next discussion about the factor which is the most dominant to 
influence the individual differences in learning English at seventh semester 
students of English and Literature Department of Adab and Humanities Faculty 
UIN Alauddin Makassar. 
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Based on above, the writer compared the factors influence the individual 
different among motivation, aptitude, personality, cognitive style and attitude, so 
the writer chose aptitude as highest frequency of students. This case can be proved 
with seeing in item 6 of aptitude and on table 8 which refers to twenty nine 
students (82,85%) chose to agree. Then in item 7 of aptitude on the table 9 refers 
to twenty seven students (77,14%) chose to disagree. Afterward in item 8 of 
aptitude on the table 10 refers to twenty eight students (80%) chose to agree, and 
item 9 of aptitude on the table 11 refers to twenty six students (57,15%) chose to 
disagree. The last discussion is in item 10 of aptitude on the table 12 refers to 
twenty eight (80%) chose to disagree. 
 So the writer concluded that one of factor influence individual differences  
was aptitude asthemost dominant factor to influence the individual differences at 
seventh semester students of English Literature Department of Adab and 
Humanities Faculty UIN Alauddin Makassar in  learning English, this case can be 
proved from the previous findings and the highest percentage of results this 
research. 
Number Item / table Classification Frequency of 
students 
percentage 
1 6 / 8 Agree 29 82, 85 % 
2 7/ 9 Disagree 27 77, 14 % 
3 8 / 10 Agree 28 80 % 
4 9 / 11 Disagree 26 57, 15 % 
5 10 / 12 Agree 28 80 % 
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CHAPTER V 
CONCLUSIONS AND SUGGESTIONS 
 
This chapter consisted of conclusions and suggestions. After findings of 
the factors influence individual differences in learning Englishat at Seventh 
Semester Students of English and Literature Department of Adab Humanities 
Faculty UIN Alauddin Makassar. 
A. Conclusions 
After analyzing the data of thefactors influence individual differences 
in learning English at Seventh Semester Students of English and Literature 
Department of Adab Humanities Faculty UIN Alauddin Makassar. The writer 
gave conclusion as follows: 
1. The Factors Influence Individual Differences at seventh semester students 
of English and Literature Department of Adab Humanity Faculty UIN 
Alauddin Makassar in learning English, the writer found some parts of 
individual different. There are five parts of individual differences, those 
are as follows: 
a. Motivation: a pushing inside of someone to make a power in reaching 
something, or a psychological feature that arouses an organism to act 
towards a desired goal and elicits, controls, and sustains certain goal-
directed behaviors. 
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b. Aptitude:a talent from inside when someone was born. Aptitudes may 
be physical or mental. Aptitude is not knowledge, understanding, 
learned or acquired abilities, skills or attitude. 
c. Personality:the particular combination of emotional, attitudinal, and 
behavioral response patterns of an individual. 
d. Cognitive style:describe how the individual acquires knowledge and 
how an individual processes information. The cognitive styles are 
related to mental behaviors, habitually applied by an individual to 
problem solving, and generally to the way that information is obtained, 
sorted and utilized.  
e. Attitude: an expression of favor or disfavor toward a person, place, 
thing, or event. Attitude is also measurable and changeable as well as 
influencing the person's emotion and behavior. 
 
2. In analysing the data, the writer found that aptitude wasthe most dominant 
factor to influence  individual differences in learning English at seventh 
semester students of English and Literature Department of Adab Humanity  
Faculty UIN Alauddin Makassar. 
 
B. Suggestions 
The writer would like to give some suggestions for people who intend 
to conduct research regarding to this topic of individual different, as follows: 
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1. The writer hopes, for the next researcher to learn more about individual 
differences in order to do more specific research, because it can be said  
that this study has relation with psychological student in studying English. 
2. The writer hopes,for the next readers, they can find and know more about 
topic of the individual differences because this study, of course,  will add 
knowledge and increase the pychologyin studying English.  
3. Then in the future, the writer hopes that this study can be used in  society, 
at least the introduction of  individual differences, because this study is 
good enough to increase and improve pyschological student in stuying, 
especially learning English. 
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Appendix A 
Angket Penelitian 
Petunjuk : 
1. Angket ini bertujuan untuk mengumpulkan data serta mendapatkan gambaran tentang 
faktor-faktorperbedaanindividu yang dapat mempengaruhi mahasiswa dalam belajar 
bahasa Inggris. 
2. Berilah jawaban yang sejujur-jujurnya sesuai dengan keadaan pengalaman dan 
keyakinan anda  dengan  memberi  kode centang (√) dengan memperhatikan pilihan-
pilihan berikut: 
a. Sangat Setuju (SS) 
b. Setuju (S) 
c. Tidak Setuju (TS) 
d. Sangat Tidak Setuju (STS) 
3. Apabila ada hal yang kurang jelas tanyakan kepada peneliti. 
  
 
NO
. 
Motivation SS S TS STS 
1 
Saya belajar bahasa Ingris karena saya ingin 
mendapat beasiswa keluar negri 
    
2 
Saya tidak belajar bahasa Inggris karena saya tidak 
ingin mendapat beasiswa keluar negri 
    
3 
Orang tua saya memberikan inspirasi bagi saya 
dalam belajar bahasa Inggris 
    
4 
Orang tua saya tidak memberikan inspirasi bagi 
saya dalam belajar bahasa Inggris 
    
5 
Saya sangat rajin belajar bahasa Inggris karena 
harus lulus ujian 
    
 
 
NO 
 
 
Aptitude SS 
 
S 
 
TS 
 
STS 
6 Saya mampu menangkap maksud percakapan 
native speaker 
 
   
7 Saya tidak mampu menangkap maksud percakapan 
native speaker 
 
   
8 Saya manpu menganalisis soal-soal pelajaran 
bahasa Inggris 
 
   
9 Saya tidak menganalisis soal-soal pelajaran bahasa     
Inggris  
10 Saya tidak mampu mengingat pelajaran jika dosen 
menjelaskan dengan bahasa Inggris 
 
   
 
NO 
 
 
Personality SS 
 
S 
 
TS 
 
STS 
11 Saya suka belajar di club meeting     
12 Saya tidak suka belajar di club meeting      
13 Saya berani berdiskusi dalam bahasa Inggris      
14 Saya tidak berani berdiskusi dalam bahasa inggris      
15 Saya sabar dalam mengikuti pelajaran bhasa 
Inggris selama berjam-jam 
 
   
 
NO 
 
 
Cognitive Style SS 
 
S 
 
TS 
 
STS 
16 Saya suka mengerjakan tugas bahasa Inggris      
17 Saya tidak suka mengerjakan tugas bahasa inggris  
 
   
18 Saya lebih suka membaca bahasa Inggris tanpa 
suara 
 
   
19 Saya tidak suka membaca bahasa Inggris tanpa 
suara 
 
   
20 Saya tidak mudah mengingat pelajaran bahasa 
Inggris dengan baik jika saya belajar ditempat 
yang ribut  
 
   
 
NO 
 
 
Attitude SS 
 
S 
 
TS 
 
STS 
21 Saya lebih suka jika dosen memberikan komentar 
secara tertulis terhadap hasil pekerjaan mahasiswa 
    
22 Saya tidak suka jika dosen memberikan komentar 
secara tertulis terhadap hasil pekerjaan mahasiswa 
    
23 Saya senang jika dosen memberikan penjelasan 
mengenai pelajaran bahasa Inggris 
    
24 Saya tidak senang jika dosen memberikn 
penjelasan mengenai pelajaran bahasa Inggris 
    
25 Saya lebih senang jika dosen mengajar pelajaran 
bahasa Inggris dengan santai 
    
 
Appendix B. Descriptive the students’ score of the questionnaire 
No 
Initial 
Name 
Motivation Aptitude Personality Cogitive style Attitude 
Score 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 
1.  DR 3 3 4 4 3 3 3 3 3 3 3 3 2 2 3 3 3 3 3 3 3 3 4 4 3 78 
2.  SR 3 4 4 4 3 3 4 3 4 3 3 4 3 4 3 3 4 3 4 3 2 2 4 4 4 77 
3.  N 3 3 1 2 2 3 3 3 3 3 3 3 2 2 3 2 2 2 2 3 3 3 2 3 1 62 
4.  MR 3 3 4 4 4 3 3 3 2 3 4 4 2 3 4 2 2 2 2 2 2 2 3 3 4 59 
5.  S 4 4 3 3 3 3 3 3 2 3 4 4 3 3 3 3 3 2 2 2 3 3 4 4 4 78 
6.  M 2 3 1 2 4 2 2 3 3 3 4 4 3 3 2 2 2 2 2 1 4 3 3 3 4 67 
7.  S 2 1 3 2 2 3 3 4 2 1 4 4 1 2 3 3 3 4 4 2 4 4 4 2 4 71 
8.  SFI 3 3 3 4 3 2 2 3 3 3 4 4 3 3 3 2 2 2 2 1 2 2 3 3 4 69 
9.  MA 3 3 4 3 3 3 3 3 3 3 3 3 2 3 3 3 3 2 3 3 3 3 3 3 3 59 
10.  E 4 4 3 3 3 3 3 3 3 3 3 3 2 2 2 2 2 2 2 2 2 2 3 3 3 66 
11.  IE 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 2 3 3 3 3 3 74 
12.  AY 3 3 3 3 3 3 3 3 3 3 4 3 3 3 3 3 3 2 2 2 3 3 3 3 4 74 
13.  WA 4 3 3 3 4 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 2 3 2 3 75 
14.  HI 3 3 3 1 4 3 2 3 3 2 4 3 3 3 1 2 2 3 3 1 4 4 4 3 4 71 
15.  N 2 2 3 3 3 2 2 3 3 3 3 3 3 3 2 2 2 3 3 2 3 3 3 3 3 67 
16.  F 4 4 3 4 3 3 3 3 4 4 3 4 3 3 2 3 3 1 2 3 2 3 3 3 4 77 
17.  AI 3 3 2 2 3 3 3 2 2 3 3 3 2 2 3 2 2 2 2 2 3 3 3 3 3 77 
18.  SWR 3 3 3 3 4 3 3 3 3 3 3 3 3 3 3 3 3 2 2 2 3 3 3 3 3 73 
19.  N 3 4 3 4 2 3 3 3 2 3 4 4 3 3 3 2 2 2 2 2 2 2 3 4 4 72 
20.  IP 2 4 3 3 4 3 3 3 3 3 3 3 2 2 2 3 3 3 3 2 2 3 3 3 3 71 
21.  Y 3 3 2 2 2 3 3 3 3 3 3 3 3 3 3 3 3 2 2 2 2 2 3 3 3 67 
22.  GA 4 3 4 3 3 3 3 3 3 3 3 3 3 3 3 3 4 2 3 2 3 3 4 3 3 77 
23.  H 4 4 4 4 3 3 3 3 3 3 3 3 3 3 2 3 3 2 2 2 3 3 3 3 4 76 
24.  N 2 3 2 3 4 3 3 4 4 3 1 2 1 4 1 2 3 3 1 2 4 3 4 3 1 66 
25.  UK 2 1 1 2 1 4 2 4 2 1 4 2 4 3 4 1 1 3 1 4 4 3 4 3 4 65 
26.  J 3 4 3 2 3 3 3 3 3 3 3 3 3 3 3 3 3 2 2 2 2 2 3 3 3 70 
27.  UN 2 3 3 3 3 3 3 3 3 2 2 2 2 2 2 2 3 2 2 2 3 3 2 2 3 62 
28.  HH 3 3 2 3 4 3 3 3 3 3 3 3 3 3 3 4 3 2 2 2 3 3 3 3 3 73 
29.  MFR 4 2 2 4 3 3 3 3 3 2 3 3 3 3 3 3 3 3 3 2 3 2 3 2 3 71 
30.  NAU 4 3 2 3 4 3 3 3 3 2 3 3 3 3 4 2 3 3 3 1 3 3 4 3 4 91 
31.  JT 3 4 3 4 4 3 3 3 3 3 3 3 3 3 3 3 3 2 2 2 3 3 4 3 4 77 
32.  I 4 4 2 2 3 3 2 3 2 3 4 3 3 3 2 2 2 2 2 1 3 1 3 3 4 66 
33.  N 3 4 3 3 3 2 3 3 2 3 4 4 3 3 3 1 1 2 4 1 2 1 3 3 4 68 
34.  F 2 1 2 2 4 2 2 3 3 3 3 3 3 3 1 2 3 2 2 2 3 3 4 3 4 65 
35.  RA 2 1 2 2 2 3 3 4 3 2 3 3 3 3 2 3 3 1 2 2 3 3 3 2 3 63 
Total of score 2474 
Mean score 70,68 
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